DfE internal PSHE REVIEW

Response from the Department for Education, Violence against Women and Girls Advisory Group
This response is submitted by the DfE advisory group for Violence against Women and Girls (VAWG AG).
The VAWG  advisory group was set up for a period of 12 months(2011) to  act as a 'sounding board’  for officials and Ministers and  to advise on approaches schools can take to tackle violence against women and girls most effectively; how support can be offered particularly through local authorities and voluntary organisations.  Members of the group come from a range of voluntary agencies and 1 local authority. Some members are independent consultants. 
This response is written with a focus on embedding education to stop violence against women and girls as core to the PSHE curriculum. Violence against women and girls prevention and support for those being hurt should be integrated across the whole school curriculum.
For any further information please contact Gill Frances OBE, chair of DFE VAWG advisory group, gill@theisland37.co.uk
Question 1. What do you consider the core outcomes PSHE education should achieve and what areas of basic core knowledge and awareness should pupils be expected to acquire at school through PSHE education? 

The purpose of PSHE is to support the emotional and social development of girls and boys in school through development of their knowledge and understanding as well as the learning and practice of personal and social life skills.

VAWG AG agrees with and endorses the core outcomes for PSHE proposed by the PSHE Association in their response to this consultation.  
For Health

· demonstrate high self-esteem, personal identity and resilience 

· make healthy lifestyle choices for themselves and those for whom they have a responsibility

· assess and take managed risks, protect their own safety and be able to take responsibility for the protection and safety of others

For Relationships

· understand and relate well to others and form healthy relationships

· understand and manage conflict 

· positively manage their feelings and emotions 

· respect others and act with integrity

For Careers and the world of work

· recognise their talents, have aspirations and recognise pathways and opportunities open to them

· are well prepared for the changing nature of life and work 

· are proactive and enterprising
For Personal finance

· manage their money and finances effectively 

· develop as questioning and informed consumers 

· understand financial risk and reward in a variety of contexts

These outcomes interlink and are complementary. They provide an accessible and manageable framework for teachers and those planning and delivering PSHE to all boys and girls in school. Knowledge and understanding must be supported by the planned development of emotional and social life skills. In other words children need to learn what and how to ‘do’ as well learn the underpinning knowledge and understanding.
The VAWG advisory group exemplifies, in the section below, each proposed outcome regarding violence against women and girls. 
For health 
· Ability of  young people  to recognise the warning signs of violence against women and girls
· Girls being confident and able  to stay safe from violence 
· Ability of boys and girls  to develop healthy and positive models of masculinity and femininity

· Boys  and girls understanding that violence against girls and women is unacceptable  as is violence against boys
· Know  where to and be able to seek support for young people experiencing violence against women and girls
· Self defence for young women and girls

For Relationships education

· Knowing how and being able; to develop and maintain positive relationships,  to assess and manage risk, all forms of bullying, sexual  and other violence; to recognise  and have the confidence to deal with sexualisation  and sexual exploitation;  to be able to  say no to sex and ensuring sex only takes place when consent is freely given and to manage loss
· An understanding of all forms of violence against women and girls, including teenage relationship abuse, forced marriage, female genital mutilation, sexual bullying, domestic violence, ‘honour based’ violence, trafficking and sexual exploitation, child sexual abuse, gang related and serious youth violence. 

· Ability to manage  anger,  be assertive and communicate confidently

· Understanding the potential negative impact of  the media, new media and pornography  and its role in reinforcing stereotypes, gender inequality and unhealthy relationships
· Skills to negotiate a highly sexualised culture, including retailing,  advertising and digital media

· Skills to support others that experience violence against women and girls

· Awareness of national, regional and international legislation on violence against women and girls, particularly equality and human rights legislation.

· An understanding of gender equality and the negative impact of  stereotypes and how these can limit lives and control relationships
For Careers and World of Work
· An understanding of how  sex discrimination and   gender stereotypes can limit the careers of women and shoehorn men into certain jobs
· Awareness of legislation in the workplace

For Personal finance

· An understanding of  financial autonomy  and financial abuse in relationships 
Question 2. Have you got any evidence that demonstrates why existing elements and new elements should be part of the PSHE education curriculum?  
Summary of evidence providing a rationale for why schools should address violence against women and girls prevention as part of PSHE education.
· Up to three million women across the UK experience rape, domestic violence, forced marriage, stalking, sexual exploitation and trafficking, female genital mutilation (FGM) or so called honour violence each year*
· Almost one in three girls have experienced unwanted sexual touching at school and sexual harassment is reported as being routine in young people’s lives.*
· Over one in three people believe that a woman should be held wholly or partly responsible for being sexually assaulted or raped if she was drunk*
· 33 per cent of girls in an intimate relationship aged 13-17 have experienced some form of sexual violence from a partner.*
· In 2009 the Forced Marriage Unit received over 1600 calls to its helpline on suspected/potential forced marriage, 86 per cent of who were women.* 

For all references marked with an asterisk please refer to page 5 A Different World is Possible 2011 http://www.endviolenceagainstwomen.org.uk/data/files/a_different_world_is_possible_report_email_version.pdf
Children, and in particular, girls are seriously affected by all these forms of violence listed above. While efforts to date have focussed on interventions to address violence against women when or after it happens, the prevention of violence against girls and women has been a long neglected part of UK policy. 

Schools have a critical role to play in the prevention of violence against women and girls by; providing PSHE which includes VAWG, supported by access and referrals to specialist support in addition to ensuring early intervention with girls at risk or experience violence.
The national British Crime Survey (BCS) suggests that 29% of those over 16 who had experienced domestic abuse in the previous year stated that their children had been aware of what was going on during the last incident of violence. Children were more likely to be witnesses to violence against women who had suffered repeated violence: 45 per cent of these women said their children were aware of the last incident. Other research shows that if children are present in the home, 90% will have either directly or indirectly witnessed the violence (Hughes, 1992).
Children can be affected in many different ways, and there are no set signs or patterns. However, most children will experience fear and disruption in their lives. Many will be affected physically and emotionally, in their learning and in their personal development. Research shows that children who have witnessed domestic violence often have similar symptoms and problems to those children who had been physically abused.
Children’s cognitive abilities and academic performance are also often affected by their experiences of living with violence (including domestic violence).In some cases children who are affected by violence can be high academic achievers. However, the majority of children affected by violence do not perform well in schools. One study found that children who had recently left violent situations and were currently residing in refuges, showed significantly lower levels of competence on a

number of parameters, including school performance, than children from a comparison group (Wolfe et al. 1986), with younger children being particularly affected (Rossman, 1998). Domestic violence is present in two thirds of cases of child deaths and serious injury (2003-05 Biennial Analysis of Serious Case Reviews).

With respect to female genital mutilation (FGM), research indicates that it can lead to short and long term physical damage including immediate fatal haemorrhaging, extensive damage of the external reproductive system and complications in pregnancy and child birth. In addition to these health consequences there are considerable psycho-sexual, psychological and social consequences of FGM. The justifications given for the practice are multiple and reflect the ideological and historical situation of the societies in which it has developed. Reasons cited generally relate to tradition, power inequalities and the ensuing compliance of women to the dictates of their communities. http://www.forwarduk.org.uk/key-issues/fgm
 Estimated numbers of births to women with female genital mutilation living in London have risen from 4,238 women giving birth in 2000 to round 7000 in each of the years 2007 to 2009, Study of harmful practice affecting black, minority ethnic and refugee women in London,2011 Imkaan with Equality Now and City University
The sexual exploitation of children and young people takes different forms. It ranges from them being given accommodation in return for sexual activities to being exploited through more ‘formal’ exploitation. The pain of children’s experiences can show itself in self-destructive behaviour such as self-mutilation, overdosing, eating disorders and crime. While the average age range at which children are most vulnerable to sexual exploitation is 13 to 15, service providers report working with boys and girls as young as 10 and 11 who are known to have been sexually exploited. In 2004 the Home Office report “Paying the Price” noted that available research suggests up to 5000 children in England & Wales may be exploited in prostitution at any one time, with a female to male ratio of 4:1.
This AVA research into a whole-school approach shows that young people want more than one off lessons on violence against women and girls; they want to develop and build their understanding of violence against women and girls. Young people are keen to be able to help and support their friends if they experience violence and abuse. They are also aware that they need to help themselves in past, current or future relationships.

‘… like know how to spot like violence in a relationship, so, you could help somebody else out. Like if your friend was in trouble, let someone know, help them and like maybe they wouldn’t understand that there was violence in a relationship so these things could like help them understand that, wait hold on a minute, how come I’m not allowed to see my friends cos he says so. Stuff like that.’ (AVA research on a whole-school approach, Young person p32)

AVA’s research into a whole-school approach to stop violence against women and girls showed many students did not know what consent meant; some thought that it referred to the age at which having sex was legal, or whether sex was protected. There was little or no understanding of the difficulties and limiting factors in negotiating sexual consent.

‘Does anyone know what that (sexual consent) means? – No’ (Young person p44)

‘If you are over 18, then you are allowed to have sex.’ (Young person p46)

‘Thinking about having a baby.’ (Young person p48)

‘when you ask parents for permission to have sex.’ (Young person p52)

In addition most young people have never received any education on sexual consent and very little information on violence against women and girls 

It is not enough to deliver sex education in isolation; young people want and need to know about relationships. Brook surveyed 2,029 students aged between 14 and 18 and found that over half (52 per cent) would have liked more discussion of relationships and emotions in SRE classes. The survey revealed that 22 per cent of pupils consider the education they receive on sex and relationships to be either poor or very poor. Forty per cent claimed it was average. Around one-in-seven (13 per cent) of the students involved in the study said that they learned most about sex and relationships from their SRE teacher while less than one-in-ten (9 per cent) said it came from their parents. More than one-third (36 per cent) told interviewers that they found out most of their information from friends while five per cent said they learned about sex from internet pornography. There is increasing concern that pornography that includes violence, promotes ‘perfect bodies’ and unrealistic expectations of sex are influencing young people’s images of themselves and encouraging risky and abusive sexual activity. 
VAWG advisory group recommends that you read the following;

· FORWARD’s “A Statistical Study to Estimate the Prevalence of Female Genital Mutilation in England and Wales”, 2007

· Women’s Aid Federation of England “Expect Respect Education Toolkit”

· NSPCC “Standing On My Own Two Feet: Disadvantaged Teenagers, Intimate Partner Violence and Coercive Control”, 2011

· The Home Office “The Right to Choose: Multi-agency Statutory Guidance for dealing with Forced Marriage, 2008 

· HM Government “Multi-Agency Practice Guidelines: Female Genital Mutilation, 2011 

· Imkaan with Equality Now & City University “A Study of Harmful Practices Affecting Black, Minority Ethnic and Refugee Women in London, 2011 (Commissioned by the Greater London Authority)

· EVAW’s “A Different World is Possible, 2011. 

· ROTA “ Female Voice in Violence Project: A Study into the Impact of Serious Youth and Gang Violence on Women and Girls”, 2010 at http://www.rota.org.uk/downloads/FVV%20PARTNERSHIP%20REPORT%20FINAL_no%20case%20studies.pdf (viewed 24/11/11)
· ROTA “Female Voice in Violence Final Report on the Impact of Serious Youth Violence and Criminal Gangs on Women and Girls across the Country: This is It. This is My Life”, 2011, at http://www.rota.org.uk/downloads/ROTA_FVV_FINALREPORT_2011_LR.pdf (viewed 24/11/11).
Question 3. Which elements of PSHE education, if any, should be made statutory (in addition to sex education) within the basic curriculum?
We understand that government does not want to make PSHE a statutory entitlement but we believe that this is the only way to ensure that all young people receive the basic entitlement that they need and ensures that UK government meets its international and national obligations regarding violence against women and girls. Comprehensive education in relationships, including violence against women, sexualisation, gender stereotypes and gender equality should be part of the statutory curriculum.
 The UK government has signed up to a number of international and regional conventions and legislations that should, if implemented, secure the moral and legal right of children and young people to information on sex and relationships, and sets out the Government’s obligation to organise and fund training of education staff on gender equality so that educational institutions act to prevent and protect against VAWG.
For example, the Beijing Platform for Action (1995) Point D.1, 224. (K) states the “Government must take action to...’Adopt all appropriate measures, especially in the field of education, to modify the social and cultural patterns of conduct of men and women, and to eliminate prejudices, customary practices and all other practices based on the idea of the inferiority or superiority of either of the sexes and on stereotyped roles for men and women”. Point D.1, 224 (G) goes on to state “ Actions to be undertaken by educational institutions include: Organise and fund information campaigns and educational and training programmes in order to sensitise girls and boys and women and men to the personal and social detrimental effects of violence in the family, community and society; teach them how to communicate without violence and promote training for victims and potential victims so that they can protect themselves and others against such violence”

Furthermore, the Council of Europe’s Recommendation (2002) of the

Committee of Ministers to member States on the protection of women against

violence adopted on 30 April 2002 states that Member States should ‘introduce or reinforce a gender perspective in human rights education programmes, and reinforce sex education programmes that give special importance to gender equality and mutual respect:
· Ensure that both boys and girls receive a basic education that avoids social and cultural patterns, prejudices and stereotyped roles for the sexes and includes training in assertiveness skills, with special attention to young people in difficulty at school;
· Train all members of the teaching profession to integrate the concept of gender equality in their teaching;

The UN Convention of the Rights of the Child states that; ‘The education to which every child has a right is one designed to promote a culture which is infused by appropriate human rights value’.

· ‘A school which allows bullying or other violent and exclusionary practices to occur is not one which meets the requirements of article 29 (1). 
· The term “human rights education” is too often used in a way which greatly oversimplifies its connotations. What is needed, in addition to formal human rights education, is the promotion of values and policies conducive to human rights within schools’

· ‘Gender discrimination can be reinforced by practices such as a curriculum which is inconsistent with the principles of gender equality, by arrangements which limit the benefits girls can obtain from the educational opportunities offered, and by unsafe or unfriendly environments which discourage girls’ participation.’

· ‘The effective promotion of article 29 (1) requires the fundamental reworking of curricula to include the various aims of education and the systematic revision of textbooks and other teaching materials and technologies, as well as school policies. Approaches which do no more than seek to superimpose the aims and values of the article on the existing system without encouraging any deeper changes are clearly inadequate’

· ‘The relevant values cannot be effectively integrated into, and thus be rendered consistent with, a broader curriculum unless those who are expected to transmit, promote, teach and, as far as possible, exemplify the values have themselves been convinced of their importance. Pre-service and in-service training schemes which promote the principles reflected in article 29 (1) are thus essential for teachers, educational administrators and others involved in child education.’

Convention of the Elimination of all forms of Discrimination against Women 1979 (Part III, Article 10) urges State Parties “to adopt education and public information programmes, which will eliminate prejudices and current practices that hinder the full operation of the principle of the social equality of women.” and “The elimination of any stereotyped concept of the roles of men and women at all levels and in all forms of education ... in particular, by the revision of textbooks and school programmes and the adaptation of teaching methods”

The Public Sector Equality Duty (PSED) under the Equality Act 2010 requires public bodies to ensure race equality, disability equality and gender equality.

Under the new duty, all public bodies in England including schools should be considering how they are preventing VAWG.

Government needs to find ways of working with schools to ensure that they understand and provide PSHE within the existing legislative framework

The aims of the English Education Acts for over 60 years have remained constant;

· (to) promote the spiritual, moral, cultural mental and physical development of pupils  and of society
· (to) prepare such pupils for the opportunities, responsibilities and experiences of adult life.

VAWG advisory group cannot understand how these aims can be met if PSHE is not established as an entitlement for all boys and girls in all our schools.

In addition schools are required to promote the well-being of all pupils and VAWG AG believes PSHE is one of the main vehicles of meeting this statutory requirement   

And finally to fulfil the demands of the UK Government’s national strategy on Violence Against Women and Girls Government should provide national guidance on VAWG for schools to ensure that schools work to prevent VAWG and support girls at risk or experiencing violence. 

. 
Question 4.  Are the national, non-statutory frameworks and programmes of study an effective way of defining content?

VAWG AG believes that the existing non-statutory frameworks should be reorganised to create a single framework using the four themes/strands set out in our answer to question 1.Through each strand, understanding risk and its consequences, and taking responsibility should be stressed. In addition VAWG AG recommends that PSHE should adhere to these principles:

· that material used is accurate and balanced

· that it is taught in a way that is appropriate to the ages and maturity of the pupils concerned and to their religious and cultural backgrounds, and other perspectives

· that it promotes equality 
· that it encourages acceptance of diversity, and 
· that it emphasises the importance of both rights and responsibilities.

Question 5.How can schools better decide for themselves what more pupils need to know, in consultation with parents and others locally?

Schools should have the flexibility to plan and deliver appropriate and relevant PSHE with parents, pupils and local agency partners. But they also have to comply with the PSED obligations. It would be helpful for them to undertake a survey of students’ experiences of safety and equality, including violence against women and girls and gender equality. Findings would highlight some of the issues that need to be prioritised within the school. However these surveys may not reflect the level of VAWG if the pupils themselves have little awareness of risk, gender stereotypes and where they accept harassment and violence as routine. Schools also need to consult and work in partnership with social services and local specialist violence against women and girls services including Black, Minority Ethnic and Refugee (BMER) specialist services to highlight the local statistics and cases of violence against women and girls. 
Schools should also always endeavour to work in partnership with specialist agencies working in the VAWG field, including BMER specialist services, Local Authority representatives and other relevant agencies to plan, deliver and monitor such work.

The importance of listening to the requirements of pupils and of parents, particularly those affected by gender based violence, is central to ensuring an effective response by schools. To ensure consistency and high quality in terms of curriculum content, it is equally important that schools are not left to decide for themselves, but are supported by national VAWG guidance.
 Case study Ashiana network www.ashiana.org.uk
Ashiana Network, a specialist network on forced marriage and VAWG, runs a schools-based programme for girls and young women aged from 13 to 21. Ashiana's staff are all trained in identifying risk and responding to potential cases of forced marriage and 'honour-based' violence. The project has enormous benefits for the schools they work with. School staff have reported an increased confidence in flagging cases, following appropriate protocols, contacting Ashiana for support, as well as an increased understanding of forms of violence against women. Cases of forced marriage have been identified as a result of the project, and in 2010 three forced marriages were directly prevented. Students now have a better understanding of the definition and impact of violence. Young women have also reported that the project has helped them in a number of ways. They have been given a voice, acquired increased confidence, have been made aware of practical coping strategies and choices, and are less likely to have feelings of self-blame.

Case Study Star project run by Southampton Rape Crisis, www.southamptonrapecrisis.com
The Star project supports schools in raising awareness in gender equality, rights and healthy relationships. It also provides counselling services. Since 2003 the Star project has worked with over 6000 young people in schools and community projects. It provides interactive workshops facilitated by both a male and female worker thus making it very acceptable to young men. Pupils are helped to build relationship skills, and to learn about the right to say no to sex, how to say no, how to recognise that consent has or has not been given. This teaching in the workshop is backed up with information on and support from the specialist counselling services. Teachers have reported a positive impact on behaviour and attainment 
Case study NIA working with boys to challenge attitudes that condones VAWG www.niaproject.info
 Nia project provided training to young people in their schools and community settings across London   as well as training to primary and secondary schools teachers on how to respond appropriately to VAWG with a focus on sexual exploitation NIa worked with 1717 young people, 20 schools and pupil referral units as well as in 17 community projects.
The project offers a model for how to engage with boys and young men   offering them a safe place where they can look at how gender stereotypes places expectations on them   and learn how ‘to do’ male masculinity differently. 
Despite the evidenced value of working with young men the impact of an intervention (particularly short term work) is constrained by the fact that they move back into their world where prevailing attitudes and behaviours condone VAWG. This underpins the importance of work against VAWG being ongoing and progressive.
Case study Southall Black Sisters (SBS) www.southallblacksisters.org.uk
SBS has a long and distinguished history of working in communities regarding racism and VAWG. SBS trains teachers and works with schools on how they can embed VAWG prevention within the curriculum. SBS focuses on the development of healthy and positive relationships. Working with young people within PSHE they address topics perceived as ‘taboo’; forced marriage, female genital mutilation, dowry related abuse, and ‘honour’ based violence. Schools are also supported to run whole schools events and develop relevant policies and procedures.

. 
Case study– Womankind Worldwide

The following case study is taken from the Womankind Worldwide education programme and demonstrates good practice in identifying what young people in the school need to know and understand to be able to develop and deliver an appropriate PSHE curriculum.

The Equality Working Group in a Secondary school in the North West of England developed a short questionnaire for young women in Years 9 and10, and it was completed by 57 young women. All but two of the respondents had heard words like ‘slag’ or ‘slut’, and ‘suck me off’ being said in the school. Only seven young women reported that they had felt uncomfortable hearing these words. Other young women said they did not mind being called a ‘slag’ as they called others a ‘slag’ too. Of the 57 respondents (mostly Year 10s), 28 said they had been touched inappropriately. More than a third of these young women said they felt uncomfortable and embarrassed about it, while others said they perceived it to be a joke as their friends had done it. When the young women were asked what they had done about hearing sexualised name- calling or being touched inappropriately — 55 respondents said, ‘nothing’.

Signs of impact

The findings of this survey were presented at a whole-school staff INSET session. Members of the Equality Working Group and other members of the staff team interviewed by the research stated how shocked and surprised they were with their findings.   They realised that sexual bullying was an issue within the school. 
 After the intervention one member of the Equality Working Group said: ‘We [appear] to have had fewer sexual bullying incidents — girls being called names or being slapped on the bottom… a lot of that is because it is taken more seriously by staff. Since we had the INSET session, it did make some staff think — who before would have dismissed language and behaviour that was inappropriate. Now staff are more aware and are talking about it — and that in itself has stopped incidents — [the students] can’t get away with it.’

The staff-led survey for young women in Years 9 and 10 was repeated one year later with the following results:
·  40 per cent reduction in inappropriate touching reported; 

· 18 per cent reduction in sexualised language heard in school;

· 82 per cent of pupils felt that they were more aware of what to do if they felt uncomfortable in a situation.

Case Study: ‘Expect Respect’, Women’s Aid’s Educational Toolkit www.womensaid.org.uk
In 2008, responding to the voices of teachers, Women’s Aid developed an educational toolkit for use in schools to address VAWG and gender equality. Focus groups with teachers told them: 

· Any attempts to address VAWG and Gender Equality must be part of a whole school approach, with key people promoting the scheme and appropriate policies and procedures in place

· New resources need to be simple to use in a short space of time, and appropriate for different age groups

Women’s Aid’s responded by creating a toolkit which included lesson plans to help teachers to help young people to: 

· Challenge assumptions about gender and power;

· Change beliefs and attitudes about men and women;

· Manage feelings and accepting responsibility for one’s own feelings and behaviour;

· Know the difference between abusive and non-abusive relationships;

· Receive the consistent message that abuse is not acceptable;

· Understand that abuse is a crime;

· Learn about the role of peers in providing support;

· Where to get help. 

Women’s Aid is currently evaluating the spread and effectiveness of the Educational Toolkit and have learned that 30,000 young people have received the messages about abuse and gender equality across 20 Local Authority areas. The toolkit has also been rolled out to almost all schools in 4 Local Authority areas across England. The toolkit has been adapted for use in Welsh Schools and we also adapted the toolkit the Home Office’s teenage domestic violence campaign. In most evaluations (which are all conducted in the local areas) over 90 percent of young people find that they know a lot more about abuse and safety after receiving the lessons. 

Please note that more detail and more case study examples can be found in A Different World is Possible: Promising practices to prevent violence against women and girls. Published by the End Violence against Women Coalition http://www.endviolenceagainstwomen.org.uk/data/files/promising_practices_report_.pdf
In addition we recommend the following

· Cambridge Education @ Islington’s Domestic Violence Prevention Schools Pack, which provides comprehensive information on the spectrum of DV, including sample lesson plans for teaching staff to deliver with primary aged pupils

· Womankind Worldwide UK school programme “Freedom to Achieve: Preventing Violence, Promoting Equality: A whole-School Approach” 

· Amnesty International’s “Violence against Women Human Rights Education”

· Women’s Aid Federation of England “Expect Respect Education Toolkit”

· Spiralling Toolkit and Film www.bristol.gov.uk/.../spiralling-toolkit-domestic-violence-abuse-pre
· Respects “Young Peoples Toolkit”

· Improving Safety, Reducing Harm: Children, Young People and Domestic Violence, a practical Toolkit for Frontline Practitioners 

Question 6.  How do you think the statutory guidance on sex and relationships education could be simplified, especially in relation to 
a) strengthening the priority given to teaching about relationships, b) the importance of positive parenting and c) Teaching young people about sexual consent?
a) strengthening the priority given to teaching about relationships
· Teaching about relationships needs to be core to PSHE as a statutory part of the curriculum 

· SRE should have a clear focus on relationships and it may be useful to call it Relationships and Sex Education.
· Existing guidance on SRE is out of date and too long. VAWG AG recommends that SRE guidance should be updated  and additionally  include;
· More on relationships
· VAWG 

· sexual consent 

· information on how and where to  get help if experiencing violence

· Impact of pornography
· Schools should report to OfSTED on the scheme of work that they deliver on relationships.

· There also needs to be a roll out of a national training programme for teachers to develop their understanding and skills to creating safe spaces for young people where they can develop their relationships and build their knowledge and understanding of respectful relationships. 
· All forms of VAWG need to be addressed properly at schools policy level especially in Safeguarding policy, procedures and practice 

b) Importance of positive parenting

 Parenting is key and many of the basic knowledge and life skills learnt in quality PS HE are relevant to parenting and caring for others for more detail we refer you to Parenting UK who has much experience in this area. www.parentinguk.org
c) Teaching young people about sexual consent?
· A national toolkit on sexual consent needs to be developed drawing on examples of good practice.
Have you got any examples of case studies that show particular best practice in teaching PSHE education and achieving the outcomes we want for PSHE education?
Your answer should be evidence based and provide details of real-life case studies 

VAWG AG refers government to more case study examples provided by the consultation responses from Sex Education Forum and PSHE Association and examples given in our answer to question 5.
Question 8. How can PSHE education be improved using levers proposed in the Schools White Paper, such as Teaching Schools, or through alternative methods of improving quality, such as the use of experienced external agencies (public, private and voluntary), to support schools? 

Schools, those who run schools and all teachers need to be reminded of their statutory duty to promote well being, prepare pupils for the roles and responsibilities of adult lives and to promote the spiritual, moral, cultural, mental and physical development of pupils and of society. 
We   recommend that violence against women and girls is addressed and the teaching of PSHE would be improved through; 
·  The development of regional teaching schools that champion their work on PSHE, including a whole-school approach to stop violence against women and girls.
·  Working in partnership with specialist violence against women and girls services who are funded to;

· train teachers,
·  deliver lessons 

· Support child protection referrals.
· OfSTED monitoring behaviour in school, including relationships between students. OfSTED inspectors need to be trained in the prevention of violence against women and girls to ensure that they can monitor schools progress.
· Commissioning research into good practice and the long-term impact of PSHE education, including work on preventing violence against women and girls. The findings from this research could be used to help head teachers to understand the benefits and positive impact of good quality PSHE on behaviour, attendance and attainment. 
Question 9. Have you got any examples of good practice in assessing and tracking pupils' progress in PSHE education?
Your answer should be evidence based and provide details of real-life case studies 

Assessment, Evaluation and Sex & Relationships Education ; A toolkit for education, health and community settings by Simon Blake and Stella Muttock  describes why assessment and evaluation are important, and offers practitioners clear advice on how assessment and evaluation can be used in SRE. It provides practitioners with over 40 practical activities for assessing learning and evaluating teaching... 

We also refer to you PSHE Association that provides useful resources on www.pshe.assocation.org.uk
· PSHE assessing  for learning  a leaflet from Council of Subject Associations  provides a  very useful summary

· Assessment in PSHE, putting it into practice- a CPD handbook which draws on existing resources  and provides a whole range of assessment strategies

Question 10. How might schools define and account for PSHE education's outcomes to pupils, parents and local people?

Parents and young people want to know how they are doing as people as well as academically and schools need to establish that the emotional and social development is part of PSHE which is core to the school’s business. Reporting of this should be through the usual methods used by school wanting to demonstrate accountability such as;

· Displays

· Assemblies

· Events in the wider  community

· Prospectus

· Induction of pupils and staff
· Events and projects with  partner  agencies in their community

· Reports

· Award ceremonies

· Website

· Social media 

Question 11.  Please use this space to provide us with your views and any other comments about PSHE.

Schools have a critical role to play in the prevention of violence against women and girls by:

· Providing VAWG prevention as part of PSHE

· Ensuring that the school ethos and environment is safe and  challenges the formation of attitudes that normalise and excuse violence

· Intervening early with girls at risk of different forms of violence

· Providing prompt and effective  referrals and access to specialist support services for girls experiencing violence
· Ensuring every student receives VAWG prevention and that it is monitored and evaluated.

The delivery of PSHE education should be undertaken by trained teachers and experts in the field from external agencies (including from within the local authority). It should also be planned and coordinated by senior staff in schools. Economic interests should not jeopardise the quality of the work undertaken by external agencies.
The previous government undertook a review of SRE and PSHE (Macdonald) and we urge government to use the data, report and survey findings to support them in the current review.
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